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This presentation will report on BRIDGE (https://bridgeinfoliteracy.eu/), a transnational 
project funded by the European Union’s Erasmus+ programme and covering six countries: 
Finland, Greece, Italy, Spain, Turkey and England. BRIDGE aims to promote information 
and digital literacy (IDL) as a way of underpinning equality, diversity and inclusiveness and 
global citizenship values in primary school education, particularly for children aged 8-11. It 
provides a door to information and digital literacy activities that help to encourage enquiry-
based learning and critical thinking. 

There is a powerful socio-educational need to promote IDL in schools (Chu, Tse & Chow, 
2011), but there is also variation internationally about how this is addressed institutionally in 
the school curriculum and in national legislation (del Mar Grandío, Dilli & O’Neill, 2017; Frau-
Meigs, Velez & Michel (Eds.), 2017). Previous research has identified significant gaps that 
need to be urgently addressed, including the lack of a sound educational approach, an 
updated and transferable curricular design and substantial support, particularly for school 
libraries (PISA Programme (2018; Martínez-Piñeiro, Gewerc & Rodríguez-Groba, 2019).  

BRIDGE includes four broad outputs: 

1. A free interactive, multilingual portal available for at least 10 years (going live in Feb 
2024). It will consist of a fully searchable and illustrated database containing two 
elements: 

- A selection of children’s literature (picture books) to support educational 
activities for IDL in the context of learning about equality values. 

- A collection of open access educational guidance material and good practice 
information for use in the classroom. 

2. A report on the national situation with regards to IDL, covering: (i) relevant policies, 
guidance and initiatives; (ii) a description of the relevant parts of the school 
curriculum; (iii) how school libraries support (or not) information and digital literacy in 
primary schools; (iv) lessons learned from Covid; and (v) a SWOT analysis and 
proposals for future strategies to support information and digital literacy learning. The 
report will underline the international variability mentioned above. 

3. A survey of IDL practices in primary schools, with quantitative (Likert scale) and 
qualitative questions on information competencies, digital competencies, critical 
thinking/equalities values and the school environment. 

4. An online training workshop and material for educators, to be made available as an 
online resource (also from Feb 2024). 

The presentation will provide an overview of the project results and outputs (in progress as 
of Nov 2023), drawing on comparative findings from the six countries, but focusing more 
specifically on the elements of the study relating to England. It will also be an opportunity to 
discuss the project’s outcomes and how these relate to the place of IDL learning in primary 
schools; and to the particular role of school libraries. 
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What is the BRIDGE Project?

Information and digital literacy 
at school.  

A bridge to support critical 
thinking and equality values for 
primary education using 
children’s literature and 
transmedia.

Funded by the European Union’s 
Erasmus+ Programme. 

https://bridgeinfoliteracy.eu/ 

https://bridgeinfoliteracy.eu/
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Who are the partners?
8 entities from 6 countries



4

.

Project aims and objectives
❑ To provide a practical resource for teachers, librarians, 

school leaders and others involved in the teaching of 8-11 
year olds.

❑ To encourage curiosity and critical thinking in approaches 
to learning, particularly with regards to equality values.

❑ Four main outputs of the project:

○ A report on the national context in each of the six participating 
countries

○ A survey of information and digital literacy practices

○ A free, interactive portal of resources for use in the classroom

○ Online training material for educators
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1. Report
For each of the six countries, the report describes:

❑ An overview of relevant policies, guidance and initiatives.

❑ A description of the relevant parts of the school curriculum.

❑ How school libraries support (or not) information and digital 
literacy in primary schools.

❑ Lessons learnt from COVID-19.

This is complemented by a SWOT analysis and proposals for future 
strategies to support information and digital literacy learning.
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2. Survey
The UK arm of the survey covers England only. There were 60 
responses, roughly 50/50 from teachers and librarians.

❑ Questions on information competencies, digital competencies, 
critical thinking/equalities values and the school environment.

❑ Quantitative (Likert scales) and qualitative (long-hand responses) 
questions.

❑ Responses shows significant variance between levels of 
information/digital literacy learning support provided by teachers 
and librarians.

And here are a few selected charts drawn from the survey responses.
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● SPAIN: Information literacy is mentioned in relation to digital competence (key competence in the official curriculum) 

and is also mentioned as a specific competence throughout the curriculum together with media literacy.

● GREECE:  The national digital strategy addresses  digital literacy, and it is aimed towards the development of a digital 

learning culture, where digital competences development takes place throughout formal education, while information 

literacy skills are embedded within digital literacy. 

● UK (ENGLAND): Media and information literacy have recently started to feature in the national policy agenda in England, 

largely to counter online harms. The Online Safety Bill, which becomes law later this year, has a section on media literacy. 

However, information literacy is still not widely recognised specifically in education policy. There are many media literacy 

initiatives for young people, but more focus is needed on schools to develop these skills systematically.

● FINLAND: The Basic Education Act includes broad objectives such as supporting growth into humanity and ethically 

responsible membership of society, providing knowledge and skills needed in life & promoting equality and equity 

● TÜRKİYE: The curriculum incorporates Information Literacy (IL) content with the goal of equipping individuals with the 

ability to develop problem-solving strategies for practical use in their daily lives. This includes the capacity to search for, 

gather, comprehend, critique, interpret, organize, and manage information through appropriate methods.

● ITALY: Lack of systematic research on digital literacy and information literacy, and a lack of real indications for the 

development of information and digital skills of teachers and pupils. Main emphasis on digital competences as the 

acquisition of technologies. 

3. Results by country: legislation 
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3. Results by country: school curriculum
● SPAIN: Generally focuses on the use of technologies from an instrumental perspective and less on critical thinking, but some 

regional regulations do explicitly connect information literacy (also digital and media) with the promotion of critical thinking and 

equality.

● GREECE: The new legislation for school curricula 2023 explicitly mentions individual information and digital skills, including those 

for finding, analysing, critically evaluating and presenting information, peer collaboration and problem-solving skills in several 

subjects (e.g. history, visual art, literature etc.) but not information literacy explicitly as a compound concept. Digital literacy is 

explicitly mentioned in a recently reviewed course for ICT which, under certain circumstances, may present a supportive direction 

for  digital literacy.

● UK (ENGLAND): The National Curriculum in England prioritises core competencies over critical thinking skills. Information literacy 

is not systematically taught. School libraries lack resources and professional staff. Equality, diversity and inclusion policies exist but 

application depends on teachers. Relationships education covers respect and safety but not broader digital literacy.

● FINLAND: National core curriculum includes transversal competencies including T1 Thinking and learning to learn, T2: Cultural 

competence, interaction, and expression, T3 Multiliteracy, T5 ICT competence, T7: Participation and influence, building the 

sustainable future

● TÜRKİYE: The Turkish curriculum, as of 2018, has been structured to align with the Turkish Qualifications Framework (TQF). Within 

this framework, qualifications related to Information Literacy, Information and Communication Technologies Literacy, Human 

Rights and Democratic Sensitivity Competencies, Basic Life Competencies, and more are incorporated.

● ITALY: Progressive acquisition of skills in the use of specific ICT tools to enable pupils to develop their own ideas, to find, interpret 

and exchange information, and to organise, process, store and reuse it. ICT can foster the development of critical and evaluative 

skills.
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3. Results by country: challenges & 
opportunities

● SPAIN: School libraries are compulsory by law but lack stability and resources (both financial and human). The situation has 

worsened dramatically with the pandemic, when the physical space of the library was closed or its use was modified.

● GREECE: The pandemic increased the preparedness but also matured the responsiveness of the primary education system in 

Greece, highlighting the importance of school libraries, digital resources,  information and digital literacy and the need for a more 

flexible and adaptable educational ecosystem. However, school libraries are underfinanced and understaffed. Empowering and 

strengthening school libraries and appropriately trained educators is a challenge.

● UK (ENGLAND): School libraries are not statutory in England. The COVID-19 pandemic has disrupted primary education in 

England, with school closures and distance learning. This has exacerbated inequalities and led to some learning loss, especially in 

maths. School libraries have been impacted through reduced staffing and access. The emphasis is now on core competencies 

rather than broader skills.

● FINLAND: School libraries non-existent or small, but schools collaborate with public libraries which is supported by the Library 

Act; highly educated and independent but overburdened teachers.  

● TÜRKİYE: According to the 2021 statistics, the total number of school libraries in Türkiye was 32.690 (see Table 2). Which means 

about 75% (three-fourth) of the schools, today, have a library. However this does not mean that these are fully equipped 

effective libraries.

● ITALY: National Digital School Plan states school libraries should be “capable of assuming (…) the function of documentation and 

information literacy centres. However, not all schools have adapted to the ministerial guidelines and, often, have not even 

participated in the funding calls.
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3. Results by country: suggested strategies
● SPAIN: To promote Integrated Documentary Projects (a way of working on information and digital literacy in a transversal and 

multidisciplinary way), and to encourage Reading Routes (as a sort of Integrated Documentary Project based on the use of 

children’s literature to approach critical thinking). There is an urgent need to strengthen school libraries and provide ongoing

teacher training.

● GREECE: Information and digital literacy values should be further embedded into the new primary school curricula and educators 

should further upgrade their information and digital literacy competences through appropriate training. Every school should 

have a full-time trained school librarian, a fully functional library providing access to various conventional and digital resources, 

sufficient infrastructure to support increased participation of children in information and digital literacy activities, and a reading 

culture as a sustainable practice. 

● UK (ENGLAND): Strategies will need to focus on teacher training, policy advocacy, digital platforms, community engagement, 

and impact measurement to promote critical thinking, equality values, and digital literacy. Key objectives are developing 

resources, ensuring access, fostering partnerships, engaging stakeholders, and continuously evaluating policies and training to 

enhance student outcomes.

● FINLAND: Strengthening the collaboration between schools & public libraries in promoting critical information literacy; including 

this already in librarian & teacher training

● TÜRKİYE: In order to enhance information literacy across the country, Türkiye will need to focus on developing a national 

information literacy policy, fostering collaboration among different sectors, and working towards improving the conditions of

school libraries.

● ITALY: Selecting good practices and designing the future of education, promoting teacher training and creating teacher and 

school networks on digital and information literacy, selecting and promoting quality digital products and practices.
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4. Interactive portal 
Free interactive, multilingual portal available for at least 10 years 
on the BRIDGE website. Fully searchable and illustrated database 
with describing two sorts of resource:

❑ A collection of open access educational guidance material and 
good practice information from all six participating countries.

❑ A selection of children’s literature and transmedia resources 
with potential for the development of educational activities for 
information/media literacy and education in equality values.

The portal is now live on the BRIDGE website here.

https://bridgeinfoliteracy.eu/portal/
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(In case the link to the portal doesn’t work, here are a few screengrabs)
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(Guidance material)
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(Children’s 
literature)
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5. Online training

We ran an online training workshop on 16 January, which is also 
available as a recorded presentation.

The resource is based on a specially-produced booklet which offers 
ideas for teachers, librarians and other educators working with 8-11 
year olds, to support their critical information literacy and digital 
literacy by using picture books as a starting point. 

The presentation and the booklet are available on the BRIDGE 
website at https://bridgeinfoliteracy.eu/training/

https://bridgeinfoliteracy.eu/training/


21

.

https://www.melsherwood.com/blogposts/2015/02/23/tips-for-managing-the-qa-part-of-your-presentation

Pick a Book
Choose a book from the selection
One picture at a time you might ask…

● What do you think happens in this picture?
● Who and what is in the picture?
● What place could look like this?
● What do you think the colours tell?
● What about postures and facial expressions?
● What would you do in a certain character’s 

situation?
● What would you do in this situation?
● Have you ever had a similar experience?
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https://www.melsherwood.com/blogposts/2015/02/23/tips-for-managing-the-qa-part-of-your-presentation

Any questions?
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Contact details
https://bridgeinfoliteracy.eu/

Sarah Pavey MSc FCLIP FRSA
sarahjpavey@gmail.com
@Sarahinthelib

Stéphane Goldstein
Executive Director, InformAll
sg@informall.org.uk

Thank you for listening.

Please promote BRIDGE to 
your contacts and anyone else 
you know who might be 
interested

REMEMBER This is a FREE 
resource! 

Konstantina Martzoukou
Robert Gordon University
k.martzoukou@rgu.ac.uk

https://bridgeinfoliteracy.eu/
mailto:sarahjpavey@gmail.com
mailto:sg@informall.org.uk
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